Republic of the Philippines

Bepartment of Ehucation
REGION XI
SCHOOLS DIVISION OF PANABO CITY

Office of the Schools Division Superintendent

DIVISION MEMORANDUM
CID - 2025 - 0370

To : Assistant Schools Division Superintendent
Chief, Curriculum Implementation Division (CID)
Chief, Schools Governance and Operations Division (SGOD)
Education Program Supervisors
Public Schools District Supervisors
Public Elementary and Secondary School Heads
All Concerned

Subject : INTEGRATION OF WRITING-TO-LEARN ACTIVITIES TO
STRENGTHEN LITERACY

Date : July 2, 2025

Strengthening the division’s literacy initiatives and aligning with the strategic
objectives of DepEd ROXI in pursuance to Regional Memorandum No. CLMD-2025-324,
please be informed to reinforce the Integration of Writing-to-Learn (WTL) Activities
not only in English but across learning areas.

All schools are instructed to include in their respective Learning Action Cell (LAC)
the herein Guidelines to WTL Activities and strictly follow its procedures for effective
implementation.

To reiterate Part XI. Monitoring and Evaluation, each student must maintain a
Writing-to-Learn Notebook for the whole year. Master Teachers, Head Teachers and
School Heads will monitor the implementation during the regular classroom
observations for Faculty Meetings. Additionally, school heads shall include updates on
the implementation of WTL Activities in their School Improvement Plan (SIP).

All Public Schools District Supervisors (PSDSs) and Education Program
Supervisors (EPSs) are expected to fonduct close supervision on this undertaking.
During CID-PAKIGTAGBO, School Hfads shall share their status of implementation.

his memorandum is desired.

Immediate dissemination

IRMAN Phd, CESO VI

Scho vision Superintendent
) Enclosed : As stated
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Republic of the Philippines
Pepartment of Education

DAVAO REGION

June 20, 2025

REGIONAL MEMORANDUM
CLMD-2025-324

INTEGRATION OF WRITING-TO-LEARN ACTIVITIES TO STRENGTHEN LITERACY

To:  Schools Division Superintendents
Chief Education Supervisor, CLMD

o The study “Post-Pandemic Assessment of Fundamental Reading, Writing and
Arithmetic Skills of Grade 5 Learners” conducted in Davao Region revealed that 65%
of students belonged to Proficiency Band 2 of SEA-PLM for the writing analysis which
indicates that learners have limited writing skills with fragmented ideas and
vocabulary. Only 15% of the learners were in Proficiency Band 4, the highest attained
band, where learners can produce limited writing with simple ideas and basic
vocabulary.

2. Integrating Writing-to-Learn (WTL) Activities in the curriculum develops
independent thinkers who communicate effectively and apply learning to real-world
contexts. Writing to learn is an approach to literacy that uses writing as a tool for
deepening understanding across all subject areas. It goes beyond teaching writing as
a separate skill by using it to help students process, reflect, and internalize content.

3. This Region aims to strengthen literacy intervention not only in Grade 5 but
also for Grades 3-12 through Writing-to-Learn Activities. The writing activities will
be purposely done so learners can write text for a range of purposes across
disciplines and varied contexts with above basic and good range of appropriate
vocabulary through writing assessments which include but not limited to journal
writing, movie /book review, and reports using one writing notebook.

4. The Research Study, guidelines, values in focus, proposed topics per key
stage, and rubrics are found in the enclosures. The topics are not prescriptive and
teachers may innovate and enhance.

5. Immediate dissemination of this Memorandum is desired.
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Republic of the Philippines
Pepartment of Education

DAVAO REGION

Enclosure 1.
Guidelines to Writing-to-Learn Activities
i. Purpose

The implementation of Writing-to-Learn activities aims to integrate writing as
a tool for thinking, reflection, and learning across all subject areas. It enhances
learners’ comprehension, critical thinking, and communication by encouraging them
to process and express ideas through writing.

The writing activities will be purposely done so learners can write text for a
range of purposes across disciplines and varied contexts with above basic and good
range of appropriate vocabulary which include but not limited to journal writing,
movie/book review, and reports using one writing notebook starting School Year
2025-2026.

The implementation of writing-to-learn activities is expected to result in
improved learner performance in both comprehension and written expression, as
students engage more deeply with subject content through regular writing practice.

Lastly, these efforts contribute to the development of a school-wide culture of
writing and reflection, where learners view writing not only as a skill but as a
meaningful tool for learning and personal growth.

II. Coverage

The WTL Activities apply to Grades 3 to 12 in all public elementary and
secondary schools. Writing will be implemented across learning areas, and not
limited to English only. This encourages cross-curricular writing like making
conclusions in experiments, reactions to historical events and social issues, sharing
of experience that portrays values, and brief discussion of solutions to problems.

III. Frequency and Scheduling

Writing activities shall be conducted at a minimum frequency of once per
month, with a maximum of three writing tasks permitted within the same period.
These activities may encompass a range of formats, including brief and informal
exercises such as quick writes, learning logs, or reflective entries. Such tasks are to
be completed within the classroom and submitted on the same day task is given.

IV. Suggested Writing-to-Learn Activities

Teachers may use any of the following but not limited to:
a) Book or movie reviews

b} Concept explanations in Science or Math

¢) Double-entry journals

d) Exit slips or reflection logs

e) Goal setting or progress tracking

oo, Address: . Torres St., Davao City (8000) .
; ; Telephone Nos.: (082) 291-0051 ——
~.¢ Email Address: region11@deped.gov.ph

waonarnemas i \Wabsite: www,depedroxi.ph S




bl
. Ca i 3
R

HAay
Sy,
3

R
* NGAEY

T e
- M4 gt

Republic of the Philippines
Pepartment of Education

DAVAUO REGION

) Learning journals

g) Opinion writing in Araling Panlipunan or Edukasyon sa Pagpapakatao
h) Narratives and Personal reflections

i) Reactions to films or real-life events

j) Responses to reading materials (e.g., stories, articles, poems)

k) Summary writing or paraphrasing

1) Writing prompts related to real-world problems

V. Topics

Interdisciplinary collaboration among educators may be undertaken for the
development of a one written task. The thematic focus of such tasks may vary,
contingent upon mutual agreement among participating teachers. Educators are
encouraged to integrate monthly values in focus, suggested topics, and other relevant
content areas, provided that all writing outputs are assessed using appropriate
rubrics.

VI. Assessment and Feedback

Activities are formative where content, vocabulary, sentence structure and
conventions are to be graded using the rubrics. English Teachers will use the 20-
point rubrics focusing on which aims that learners can write cohesive text with
detailed ideas and a good range of appropriate vocabulary.

Feedback should be constructive and encouraging, promoting continuous
improvement. Teachers are given two weeks to provide prompt feedback to learners
so they can improve outputs and resubmit prior to the next writing task.

Learners who will obtain a score of 0-13 shall rewrite the output following the
comments and recommendations. Teachers shall keep a record of the score per topic
which will be part of the written work of the learners. Writing activities shall be based
on the competencies for the month.

VIIl. Role of Teachers

While Writing-to-Learn (WTL] activities will primarily be facilitated by English
teachers, interdisciplinary collaboration is essential to produce one output that
effectively assesses student learning and mastery of competencies across learning
areas. Teachers across disciplines play a crucial role in creating meaningful learning
experiences and opportunities for students.

The roles of the teachers are:

a) Integrate writing-to-learn tasks into lesson plans.

b) Collaborate with other teachers across disciplines for one written task and
assessment of outputs.

c) Provide clear instructions, writing prompts or brief description of the chosen
topic.

d) Encourage student expression and respect for different perspectives.

e) Review notebooks periodically to provide feedback and monitor progress.
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Republic of the Philippines
PBepartment of Education

BAVAO REGION

VIII. Support and Capacity Building

To support the effective implementation of writing-to-learn activities, schools
shall conduct orientation and training sessions for teachers on writing strategies
across disciplines. In addition, best practices should be shared during Learning
Action Cell (LAC) sessions, and appropriate writing resources and examples must be
provided per grade level or subject to guide teachers in integrating writing
meaningfully into their instruction.

IX. Monitoring and Documentation

Each student must maintain a Writing-to-Learn Notebook for the whole year.
Master Teachers, Head Teachers and School Heads will monitor the implementation
of writing-to-learn activities during regular classroom observations or Faculty
Meetings. Additionally, school heads shall include updates on the implementation of
writing-to-learn activities in their School Improvement Plan (SIP) reports.
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DAVAO REGION

Enclosure 2. Values in Focus and Suggested Topics

__Month |

Suggested Topics per Key Stage

: Values in | i
Focus Key Stage 1 | Key Stage 2 | Key Stage 3 | Key Stage 4
{Grade 3 Only) (Grades 4-6) | (Grades 7-10) | (Grades 11-12)
My Pet/ Important | , . Typical
June Self-Discipline Favorite Time in the ey Stuéients Evening at
: ; Need to Know
__ Animal History Home

Skills Needed |

: Remarkable Doing House An ldea of -
July Integrity Places Chores Fun Weekend | ot De_s:red
by - e | Profession
Discovering Discovering | Big Hazard in | Movie/Book
August Courage New Friends New Friends the Road Review
Impressions 3 Greatest ; 2
September Respect | on Events or EmEnEay  on Invention of E ol
| " at Home ; Literacy
Stories all Time
, . ! : A Person who
e Favorite An Amazing Movie/Book
Octolbe: Responsibility Family Story Animal Review Ch_anged
) e History
e : : Best Place Greatest Saving for Spirituality
Movetaber Nationalism Visited Dream Something Matters
Favorite Food ; What Filipinos | How to start a
December Peace on Holidays Story Review }‘ e sl il
| Market Holidays with 5 C}r;fﬁithat Priorities
January Self-Reliance | Adventure/St - e Define One’s
G amily Improve Valies
) e School Life e e foe s
Games Greatest
February Love Played with Invention of Ti?: tODGf: Ho;r o St
_ Friends all Time gs Done usiness
Greatest How to Get Women Ethics in
e Excellence Fears Good Grades | Empowerment Workplace
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Enclosure 3.1. Rubrics for Writing Assessments - Narrative

and setting are

| and setting are

and setting are

| Exceeds Meets Approaching
Criteria | Standards Standards Standards | |Coo° SUPPOTt
| 4 f 3 2
F Skillfully | Combines story | Focus on topic There is no clear |
combines story elements around | is somewhat main idea. ;
E elements around | main idea. clear but story
Main Idea and | main idea. elements do not | Ideas are
Focus 1, | Focus on topic reveal a main presented but
! Focus on topic | is clear idea. fragmented
is profoundly
clear T
Characters, plot, | Characters, plot, | Characters, plot, | Lacks

development on

Pl | developed | developed. minimally characters, plot,
ot & - strongly | developed nd settin
Nacosthos 8 gly. Lol R ped. and setting.
Devioes ; - | Sensory de_lalls .
Sensory delails | and narratives Attempts Lo use | Fails to use
| and narratives | are evident narratives and sensory details
| are skillfully sensory details and narratives
| evident SE S
| Effective and i Purposeful use Shows some use | Language is
} engaging use of | of word choice. of V?l“i&d word trite, vague or
. word choice. choice. flat.
Vocabulary/ Uses a variety of
| Word Choice Use good range | word choice to Use of basic and | Vocabulary is
; | of appropriate make writing simple inadequate
{ vocabularies to interesting. vocabulary
present ideas
Sentence | Purposeful use Sentence Frequent run-
structure | of sentence structure is ons or
' enhances | structure and limited. fragments, with
' Sentence meaning with | simple no variety in
| Fluency variety of | compound, and sentence
sentence { complex, structure.
{ structure | sentences.
15 throughout. L
' Uses consistent | Consistent Occasional Inconsistent
agreement | agreement errors between agreement ‘
between parts of | between parts of | parts of speech. | between parts of |
| speech. | speech. Some errors in speech. Many
 Canvakilse _ _ i i mechanics. errors in i
: Creative and | Uses correct mechanics. {
i effective use of 1 punctuation, Some evidence
( spelling | capitalizaton, of spelling Limited evidence
i strategies. | etc. and spelling | strategies. of spelling l
1 i strategies. strategies.
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Enclosure 3.2. Rubrics for Writing Assessments — Expository

Exceeds Meets Approaching
Criteria Standards Standards Standards | Ne°ds :'“*"”'t
A ‘ 3 2
Informative with = Informative with | Focus needs to Topic needs to
clear focus and = clear focus be expanded be developed
supporting ‘ and supporting
details | Convey simple | details are | Writing is
Idea i ideas needed extremely
Relevant details limited in
enrich writing, Writing is communicating
limited in knowledge, with
| communicating | no central
_______ = knowledge. theme.
Writing includes | Uses correct Writing is brief Writing is
a strong, | writing format. and disorganized
beginning, | Incorporates a underdeveloped | and
middle, and end | coherent with very weak underdeveloped
CRSARIEAEon with clear closure, transitions and | with no
| transitions and closure. transitions or
| a focused i closure.
closure. i ______i_ B e &1
i Effective and . Purposeful use Shows some use | Language is
engaging use of | of word choice. | of varied word trite, vague or
word choice. choice. flat.
Vocabulary/ - Uses a variety of
Word Choice Use good range | word choice to Use of basic and | Vocabulary is
| of appropriate | make writing simple inadequate
i vocabularies to J interesting. vocabulary
presentideas |
Sentence Purposeful use Sentence Frequent run-
structure | of sentence structure is ons or
enhances | structure and limited. fragments, with
Sentence meaning with - simple no variety in
Fluency variety of  compound, and sentence
{ sentence | complex, structure.
structure | sentences.
throughout. | -
Uses consistent | Consistent Occasional Inconsistent
agreement | agreement errors between agreement
between parts of | between parts of | parts of speech. | between parts of
speech. { speech. Some errors in speech. Many
Conventions : I mechianics. SEROER B
Creative and | Uses correct mechanics.
effective use of | punctuation, Some evidence
spelling | capitalization, of spelling Limited evidence
strategies. - ete. and spelling | strategies. of spelling
| strategies. strategies.
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Abstract

This study investigated the proficiency in fundamentai reading, writing and arithmetic skills of grade 5 learners
in Davao Region, Philippines during a post-pandemic assessment conducted in April 2024, A quantitative
descriptive design was used, utilizing data from 195 grade 5 learners randomly selected by DepEd - Bureau of
Education Assessment (DepEd - BEA) from six school divisions. Validated test questions aligned with the K to
12 curriculum and Southeast Asia-Primary Learning Metrics (SEA-PLM) Band of specification were utilized for
reading, writing, and arithmetic assessments. Point-by-serial analysis confirmed acceptable internal
consistency for reading (0.32) and arithmetic (0.30) skilis tests. Results revealed low proficiency in both reading
{mean score = 18.13%, overall proficiency = 37.15%) and arithmetic (mean score = 5.45%, averall proficiency =
34.50%). Writing analysis showed 65% of students scoring in Band 2, which revealed limited writing skills with
fragmented ideas and vocabulary. Run-on sentences and dangling modifiers suggest a lack of focus on
coherence and correctness. While the pandemic introduced unprecedented challenges, the study revealed that
it does not solely account for the decrease in the academic performance of grade 5 learners. These findings
highlighted the need to strengthen intervention programs in reading, writing, and arithmetic across all key
stages of the K to 12 curriculums. Implementing a wider variety of assessment formats beyond multiple-choice
guestions may also be beneficial. This study contributes to the growing body of research on the pandemic's
effect on educational attainment and underscores the importance of evidence-based interventions to support
student recovery.

Keywords: post-pandemic assessment, reading skills, wriling skills, arithmetic skills, Grade 5 learners, Davao
Region
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INTRODUCTION

Assessment is the process of gathering data to
understand what students know and can de
(Sitorous, et al.,, 2020). This information can be
collected by observing students during learning
activities, examining the outcomes of those
activities, or directly testing their knowledge
and skills. Through assessment, teachers gain
insights into student learning.

Assessment is located among the main factors
contributing to quality teaching and learning
environment (Kailia, 2017). Lamprianou and
Athanasou (2019) point out that assessment
relates to the educational goals of “diagnosis,
prediction, placement, evaluation, selection,
grading, guidance or administration” The
priority of Assessment for Learning in its
design and practice is to promote students
learning. It thus differs from assessment
designed primarily to serve the purposes of
accountability, ranking, or certifying

competence. Most of the assessment activity

promotes learning if it provides information to
be used as feedback by teachers, and by their
students, in assessing themselves and each
other, to modify the teaching and learning
activities in which they are engaged. Such
assessment becomes formative assessment
when the evidence is used to adapt the teaching
work to meet learning needs (Black et al., 2018;
Derrick, J. & K. Ecclestone, 2020).

The COVID-19 pandemic significantly disrupted
educational systems worldwide, raising urgent
concerns about poteniial learning ioss among
students, particularly in foundational skills
relevant to future academic success. Grade 5
students represent a critical group for
assessment in the post-pandemic era. This age
group is transitioning from acquiring basic
literacy and numeracy skills such as reading,
writing and arithmetic to applying them in more
complex learning (Dorn et al, 2020). The
pandemic's sudden shift from traditional to




remote learning environments has caused
significant concern about their academic
performance and overall development (UNICEF
& SEAMED, 2020).

However, challenges exist in effectively
measuring this learning loss. While
standardized testing is a valuable tool, schools
often struggle to find the right balance between
high-stakes assessments and data that informs
daily teaching practices (Balfanz et. al, 2020).
Challenges include difficulty in accessing or
interpreting data effectively (Kroeger et al,
2021; Hamilton et al, 2021). Additionally,
educators may lack the necessary skilis to
translate data into actionable strategies for
improving classroom instruction (Slavin &
Madden, 2021). This disconnect can lead to
teacher frustration and hinder efforis to
address student learning gaps.

Before the pandemic, results from the
Southeast Asia Primary Learning Metrics (SEA-
PLM) and National Achievement Tests (NAT)
already indicated areas needing improvement in
these fundamental skills (UNICEF & SEAMEQ,
2020). In the 2019 SEA-PLM, over 25% of Grade
5 students in the Philippines fell into the lowest
proficiency band in reading, which meant that
they struggled to grasp basic relationships
between words and their meanings. Similarly,
nearly half (46%) exhibited limited writing
abilities, and approximately 41% failed to meet
the expected mathematics proficiency level
(UNICEF & SEMAQ, 2020). These pre-pandemic
concerns revealed the vulnerability of Filipino
students' foundational skills.

The pandemic’s disruptions are likely to have
exacerbated these existing issues. Research
conducted globally on  post-pandemic
assessment suggests a correlation between
the duration of school closures, the
effectiveness of remote learning strategies, and
the extent of learning losses (Engzell, Frey, &
Verhagen, 2021). Studies by Engzell et al. (2021)
and Garbe et al. (2020) found that students in
various countries experienced significant
problems in reading and mathematics, with
marginalized and disadvantaged groups
disproportionately affected.

The Philippine context further amplifies these
concerns. Data from Davao Region's Early
Grade Reading Assessment (EGRA) in 2021-
2022 reveals that while over half (50.19%) of
Grades 1-3 students have mastered early
reading skills, nearly half (49.81%) still require
improvement. Similarly, the 2022 National
Achievement Test in Mathematics paints a
concerning picture, with over two-thirds
(68.25%) of students falling below proficiency
levels (23.15% not proficient, 45.10% low
proficient). These data emphasize the urgent
need for a comprehensive assessment of Grade
5 students' proficiency in fundamental literacy
and numeracy sKkills post-pandemic.

This study aimed to evaluate the post-pandemic
academic performance of Grade 5 students in
reading, writing, and arithmetic. Through a
thorough assessment, specific areas of
learning loss can be identified. A well-designed
assessment can provide valuable insights into
the students' proficiency in reading, writing, and
arithmetic. This information can then be used to
inform strategies for learning recovery at
various levels. Educators can tailor their
instruction to address identified weaknesses,
while policymakers can develop support
programs for struggling students. Moreover,
understanding the extent of learning loss can
help inform resource allocation decisions to
prioritize areas in most critical need.

All these are as embodied in the Philippine
Development Plan, Basic Education
Development Plan (BEDP) 2030 and the Key
Priority Strategies of the MATATAG 4 - point
Agenda of the Department of Education that
states, share test items with schools and
teachers to strengthen the use of assessment.
Above all the result of the study aimed to
examine the use of assessment policies to
propel the desired reforms of the Mindanao
Development Agenda 2023-2028 to Pursue
human development and overall, well-being of
alt “Mindanawons,” marked by good health,
ample education, and social cohesion,

Research Questions. This study investigated the
level of proficiency in reading, writing, and
arithmetic among Grade 5 learners during a

Pedagogy Review: An International Journal of Educational Theories, Approaches and Strategies




post-pandemic assessment conducted using a
pen-and-paper test. It specifically addressed
the research question below:

1. What is the level of proficiency among grade
5 learners in terms of:
a. reading,
b. writing, and
c. arithmetic?

LITERATURES

The COVID-19 pandemic has had unprecedented
impacts on education systems worldwide. The
sudden shift from traditional classroom
settings to remote learning created challenges
that have significantly affected learners'
acquisition of fundamental skills, particularly in
reading, writing, and arithmetic. This review
examines existing literature to understand the
pandemic’s impact on Grade 5 learners'
foundational skills, the effectiveness of remaote
learning interventions, and the implications for
future educational practices.

Moreover, research indicates a notable decline
in reading proficiency among elementary
school students due to the pandemic. A study by
Kuhfeld et al. (2020) found that studenis in
grades 3-8 exhibited lower reading
achievement levels compared to pre-pandemic
cohorts. This decline was attributed to reduced
instructional time, lack of access to physical
books, and limited interaction with teachers and
peers.

Likewise, socioeconomic factors further
exacerbated the decline in reading skills.
Students from low-income families often
lacked the necessary resources for effective
remote learning, such as stable internet
connections and digital devices (Dorn et al,
2020). Consequently, these students
experienced greater learning losses compared
to their more affluent peers.

Similarly, the pandemic also hindered the
development of writing skills among Grade 5
learners. Research by Graham et al. (2021)
highlighted  that student had fewer
opportunities for writing practice and feedback,

critical components of writing development. The
lack of direct teacher supervision and peer
collaboration made it challenging for students
to refine their writing abilities.

Despite the challenges, some studies pointed
out that the increased use of digital tools
provided unigue opportunities for developing
digital literacy. However, the benefits were
unevenly distributed, with students who had
better access to technology and more
supportive home environments showing more
significant improvements (Zhao et al., 2020).

The transition to remote learning had a
pronounced negative impact on arithmetic
skills. Research by Engzell et al. (2021)
demonstrated that students experienced
significant setbacks in mathematics, more so
than in reading. The abstract nature of
mathematical concepts and the need for hands-
on learning activities made remote instruction
less effective.

In addition, teachers faced difficulties in
delivering effective mathematics instruction
remotely. The lack of interactive, hands-on
learning experiences, and immediate feedback
mechanisms were significant  barriers.
Moreover, many parents were ill-equipped to
support their children's mathematical learning
at home, further contributing to learning losses
(Diliberti et al., 2021).

However, several studies have evaluated the
effectiveness of various online learning
platforms and tools. A report by Molnar et al
(2021) concluded that while some platforms
successfully engaged students and facilitated
learning, many others fell short due to technical
issues, lack of interactivity, and inadequate
content alignment with curricula.

The pandemic highlighted the need for
comprehensive teacher training in digital
pedagogy. Teachers who received professional
development in online teaching strategies were
more successful in maintaining student
engagement and learning outcomes (Kaden,
2020). Continuous support and resources for

Pedagogy Review: An International Journal of Educational Theories, Approaches and Strategies




teachers are essential for the successful
implementation of remote learning.

Finally, post-pandemic, addressing the learning
gaps in reading, writing, and arithmetic is
crucial. Targeted interventions, such as
extended learning time, tutoring programs, and
summer schools, have been recommended to
help students catch up (Soland et al., 2020).

Ensuring educational equity is vital in mitigating
the long-term effects of the pandemic. Palicies
and practices must focus on providing
resources and support to the most affected
students, particularly those from disadvantaged
backgrounds (Reich et al., 2020).

Furthermore, the pandemic has demonstrated
the potential benefits of hybrid learning models,
which combine in-person and online
instruction. Such models can provide flexibility,
cater to diverse learning needs, and help bridge
the digital divide if implemented thoughtfully
(Means et al., 2020).

Lastly, the COVID-19 pandemic has profoundly
affected learners' fundamental reading, writing,
and arithmetic skills. While the transition to
remote learning posed significant challenges, it
also highlighted areas for improvement and
innovation in educational practices. Addressing
the learning losses and ensuring equitable
access to quality education are critical for
fostering resilience and future academic
success.

METHODOLOGY

Research Design. This study employed a one-
group quantitative descriptive research design,
where data is summarized and described
systematically and numerically, This design
allows for an objective understanding of data to
describe the post-pandemic reading, writing,
and arithmetic level of proficiency of Grade 5
learners.

Participants. Quantitative descriptive design
was used utilizing data from 195 grade 5
learners randomly selected by DepEd - Bureau
of Education Assessment (DepEd - BEA) from

six school divisions in Davao Region namely
Panabo City, Island Garden City of Samal, Davao
del Norte, Davao Oriental, Davao del Sur, and
Davao Occidental for the School Year 2023-
2024. These schools were identified to
participate in the 2024 Southeast Asia Primary
Learning Metrics (SEA-PLM) conducted on April
22-26, 2024. Note that all participants
experienced remote learning during the COVID-
19 pandemic.

For the writing skills test, the researcher
employed a systematic random sampling
technique to select only 18 Grade 5 learners
whose written responses were analyzed using
a scoring rubric adapted from the SEA-PLM
Band of Specifications. This analytic rubric,
similar to methods used for scoring short
answer essay questions, involves identifying all
aspects of a perfect answer and assigning a
point value to each (Asif Khan, 2016).

instrumentations. A validated test was used
based on the Department of Education Most
Essential Learning Competencies (MELS) of
Grade 5 for reading, writing and arithmetic. The
type of questions is patterned from the 2019
Southeast Asia-Primary Learning Metrics or
SEA-PLM. It is a regional assessment program
designed to evaluate the learning outcomes of
primary school students in Southeast Asia. The
program, initiated by the Southeast Asian
Ministers of Education Organization (SEAMEQ)
in collaboration with the United Nations
Children’s Fund (UNICEF), aims to assess and
monitor learning outcomes in reading, writing,
and mathematics among Grade 5 students,
identify gaps and disparities in education to
promote equity and inclusiveness; provide data-
driven insights to inform policy and practice at
national and regional levels; and foster regional
cooperation and sharing of best practices in
education, (UNICEF 2019). The test included 50
multiple-choice items in reading, 15 items in
mathematics, and 7 open-ended items in
writing using Filipino English as instructional
medium or language used in the test. Reading
and Writing prompts covered topics related to
Global Citizenship, such as local and global
affairs, environmental protection, and diversity.
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The researcher determined the Level of
Proficiency of learners in reading and
arithmetic using the following criteria in Table !
as patterned from the National Achievement
Test of the Department of Education.

Table 1
Level of Proficiency Criteria*

Mean Percentage Level of Proficiency

90-100 ' 7 Highly proficient
75-89 Proficient
50-74 Nearly proficient
25-49 Low Proficient
0-24 Not Proficient

*Patterned from the National Achievement Test of the
Department of Education.

To ensure the writing skills test is both objective
and reliable, the researcher employed Analyiic
Scoring. This method, used for scoring
numerous limited-response essay questions,
allows the scorer to determine the weight of
each task or learning outcome and to
communicate this to the students. The
analytical approach entails identifying all
aspects or components of an ideal answer and
assigning a point value (Khan, 2016) to specific
criteria related to task completion, ideas,
vocabulary, organization, and grammar.

The researcher chose to analyze only 18 out of
the 195 grade 5 learners' essay tests to ensure
3 detailed and rigorous assessment while
managing time and resources effectively. Essay
tests demand extensive evaluation for various
criteria such as cohesion, correctness, and
vocabulary. Analyzing a smaller, carefully
selected sample allows for a thorough and
consistent evaluation process, ensuring the
reliability and validity of the findings. This
focused approach enables the researcher to
gain deep insights into the students' wriling
abilities, identify specific areas of strength and
weakness, and provide detailed, constructive
feedback. Smaller sample sizes aliow for in-
depth analysis and capture the complexity of
the data effectively. Therefore, selecting a
subset of 18 essays from the larger group
facilitates a more comprehensive
understanding of the learners’ performance.

As reflected in Table 2, the proficiency bands
and description used in the 2019 SEA-PLM were
utilized to assess the writing skills of the
participants.

Table 2
Proficiency Bands and Descriptions™

Band of

Description
specification

Write cohesive texts with defailed ideas and a good range of

Band 8 appropriate vocabulary.

Write clear, detailed texts in various contexts with adegualte
Band 7

vocabulary

Write simple texts for a range of purposes with above basic
Band é

vocabulary

Write non-cohesive basic texts for a range of purposes.
Band 5

using s:imple vocabulary
Band 4 Produce Uimited writing, conveying simple ideas with basic

vocabulary

Produce very limited writing, with simple, insufficient ideas
and limited vocabulary

Produce very limited writing. with fragmented ideas and
inadequate vocabulary

Band 1 Limited ability to present ideas in writing

*Utitized in the 2019 Southeast Asia-Primary Learning
Metrics (SEA-PLM).

Band 3

Band 2

To ensure face validity, the test items were
reviewed, pilot-tested and subjected to test
item analysis by the panel of regional education
supervisor. Based on the feedback and pilot test
administration results, some of the test items
were revised and the allotted time for each
section was determined (40 minutes for
reading, 40 minutes for mathematics, and 60
minutes for writing). Point-by-serial analysis
confirmed acceptable internal consistency for
both the reading (0.32) and arithmetic (0.30)
tests.

Data Collection. Following ethical guidelines,
informed consent was obtained from school
authorities and parents before the study
started. The researcher then collaborated with
subject-area experts to develop reading,
writing, and arithmetic tests aligned with Grade
5 curriculum competencies.

The Data were collected through a pen-and-
paper test administration specifically developed
for this study. The test consisted of three
sections: reading (50 multiple-choice items),
writing (one open-ended prompt), and
arithmetic (15 multiple-choice items). The tests
were piloted on a separate sample of 195 Grade
3 students from a public school outside the
study sample to assess item difficulty and time
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allocation. Based on pilot test results, the final
test instruments were refined. The researcher
then administered the reading and mathematics
tests (60 and 40 minutes, respectively) and the
writing test (60 minutes) to the identified
participants.

Data Analysis. Descriptive statistics (mean and
standard deviation) were used to analyze the
quantitative data from the reading and
arithmetic skills tests. For the writing skills
test, an analytic scoring rubric based on the
adapted SEA-PLM Writing Proficiency Bands
descriptors were employed to evaluate student
responses.

Means and Standard Deviations. For the reading
and arithmetic skills test, scoring was objective.
Each item on the 50-item reading test and the
15-item arithmetic test corresponds to one
point. The total score for each student was
calculated by summing their item scores. To
determine the overall performance of the
learners in these subjects, the researcher
obtained the mean scores by dividing the total
scores by the number of participants (N=195).
Standard deviation was then used to assess the
variability of individual scores around the mean,
indicating how spread out the scores were.

Analytic Scoring for Writing Assessment. The
writing skills test employed a different scoring
approach, which is the analytic scoring, due to
its open-ended nature. This method involved
identifying all the key components of a weli-
written response, such as cohesion,
correctness, and vocabulary usage. Each
component was assigned a specific point value,
and student responses were evaluated based
on how well they met these criteria (Asif Khan,
2016).

Ethical Considerations. This study adheres to
the general principles of ethical research
prescribed by the National Ethical Guidelines
for Research Involving Human Participants,
(NEGRIHP 2022), such as respect for autonomy,
justice, and beneficence were highly observed.
To ensure the integrity and ethical soundness of
the research, the researcher conducted
regional consultations with the Schools Division

Superintendents during the Regional MANCOM,
Curriculum Implementation Division (CID)
Chiefs, Testing Coordinators, and School Heads.
Parents and guardians were also informed
about the study's purpose, procedures, potential
risks and benefits, and were asked to provide
explicit consent for their children's
participation.  Protecting the privacy and
confidentiality of the learners was a priority.
The researcher ensured the handling of
personal and educational data to prevent
unauthorized access and misuse.

Additionally, the study was designed to
minimize any potential psychological impact on
the learners, by avoiding any form of
assessment that could cause undue stress or
anxiety. Participants were assured that there
was no risk in participating in the study and that
their participation was voluntary. They were
informed that the result of the test would not
form part of their grades. The researcher
declared no conflict of interest relative to the
study. It was a DepEd research project with no
internal funding involved, and collaboration
occurred with members of the regional
technical working group and subject area
experts. Transparency in reporting the findings
was essential. The researcher provided an
honest and comprehensive analysis of the
pandemic’s effect on educational outcomes
while being mindful of potential policy
implications and the need to support affected
learners effectively. A copy of the research
report/s will be presented at conferences, local
and international in both poster and oral
research conferences. The data collected
became part of a database for the Policy
Planning and Research Division. The researcher
ensured the security, privacy, and confidentiality
of the data, and only aggregate data was used
for the study. Data gathered through emails was
protected by downloading all files and keeping
them safe in a password protected by Microsoft
one drive vault and a backup copy in a Hard
Drive which was kept by one of the Technical
Working Group. These data be stored for 2 years
before it will be completely deleted by the
researcher.
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Table 3

Level of Proficiency of learners in reading.

Scheols " Standard  Total High =
Division Otice - M Dewiation (SD] Score Possible Score Froficiency Oescription

Davas = s
Decidental 3 un 4 8¢ a0 Hsg 478 Low Praticient
Davac Ot Sor 17 228% 18 8 fa ki) 4573  Low Praficient
Davac Drientat 3 N7 7% an 150 35.39 Low Profucient
Panabo Cy 37 At &82 #10 1850 un Low Probicient
Oavan Oel Norte 30 2011 8w 402 min 4020 Lowi Profeien:
IBALGSE 85 1600 in 1098 120 &R | Liow Profhcient
RO Xi Totsl 194 1813 &27 3538 $750 I8 Lo Proficient

Table 4
Percentage of grade 5 learners achieved nearly proficient
in reading.

Level of Proficiency Mean Percentage Frequency Pereentage
(N=195)
Highly proficient 90-100 o D%
Preficient 75-89 2 1 D
Naarly proficient 50-74 2 14.00%
Low Proficient 25-69 130 &7.00%
Not Proficient 0-24 36 18.00%

Table 5
Top 3 High and Low - Scored ltems

Percentage (%) of

item learners who got

o SRRy aISWeE - - o o
High Scored Items
Reading comprehension
Make simple inferences from prominent
information
Reading comprehension
Infer the meaning of unfamiliar wards
using text clues
Graphical Analysis
% Analyze how visual and multimedia
elaments contribute to the meaning of a
lext
Reading Comprehension
Connecl pieces of related information
Across sections
of texts
Low Scored tems
Reading comprehension
Understand texts with familiar structures
and manage compeling informalion when
locating ideas and delails
Reading comprehension
Use clues and explicit infarmation to
support inferences even when there is
competing information
Reading comprehension
Identify the mosl likely reasons lor evenis
and the reactions of characters in
narratives, where that information is aniy
implied in the text

Topics/MELCS

9 59.00%

4 54.00%

54.00%

2

34 16.00%

K 20.00%

26 23.00%

The results in Table 3 revealed a low overall
reading proficiency level among learners, with
a mean score of 18.13 (SD = 6.27) corresponding
to only 37.15% proficiency. Breaking this down
further, only 1% achieved proficient scores,
while 14% were nearly proficient, 67% were low
proficient, and 18% were not proficient. The

finding in Table 5 implies that learners had
challenges in terms of reading comprehension
specifically understanding texts with familiar
structures, using clues and explicit information
to support inferences, managing competing
information and identifying the most likely
reasons for events.

The low reading proficiency scores were
concerning. Research by Abbas (2021)
emphasized that regardiess of instructional
methods, difficulties with reading
comprehension hindered student development.
This result also aligned with the findings by
Hoeh (2015) and Mason (2004) who revealed
that the inability to comprehend reading texts
prevented learners from learning and retaining
information, thus leading to poor academic
performance, and potentially impacting various
aspects of their future lives.

Table &
Level of Proficiency of learners in Arithmelic.
Schools Slandard  Tolal High
Diasion Otfce ™ M9 Ouviation (S0} Score Posaible Score ~ 10l CnEY  Descriphion

g;:;:w 2 88 &03 80 310 5& %% Mmarly Proficient
Davaa Oel Sor 27 411 200 (1] o8 Wi 7a Low Praficient
Dovae Orental 23 41 1m m 168 75 Low: Proficient
Panabo Crty kA m 163 5 937 Low Proficient
Davao Del Norte 20 445 181 93 00 noo Low Proficeent
IGACOS &% hib 1% %0 75 297 Low Proficient
RO Xi Totat 194 545 b2y 1,004 Fadii] 3450 Low Proficient
Table 7

Percentage of grade 5 learners achieve nearly proficient
in arithmetic
Level of Prolif:lef\cy Mean Plafcgnlagn Frequency (N=135) Percentage

Highly proficient $0-100 4 %

Proficient 75-8% 2 %

Nearly proficient 50-74 38 0%

Low Proficient 25-4% 107 §5%

Not Proficient 0-24 a3 2%
Table 8

Top 3 High and Low - Scored /tems in Arithmetic
Percentage (%) of
item learners who got
correcl answer
High Scored Items
Ratio and Proportion
) 59.00% Visualizes percent and its relationship to
' fractions, ratios, and decimal numbers
using models
Ratio and Proportion

Topic / MELCS

2 49.00% ldentify and write equivalent ratio
Place Value
5 40.00% Gives the place value and the value of a

digit of a given decimal number through ten
thousandths.
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Percentage (%) of
item learners who got
__correct answer

Topic / MELCS

Low Scored items

Adding Fractions

Adds and subtracts fractions and mixed
fractions without and with regrouping
Graphical Analysis

Solves routine and non-routine problems
using data presented in a line graph
Preblem Solving

Solves routine and non-routine problems
invelving division without or with any of the
other operations of decimals and whaole
numbers  including money  using
appropriale problem-solving strategies
and tools.

Problem Solving

The learner solves whole numbers
including money using appropriate
problem-solving strategies and tools

&4 26.00%

L] 27.00%

10 27.00%

12 27.00%

Table 6 revealed low learner proficiency in
arithmetic (M= 5.45, SD = 2.17). The overail
proficiency level, at 34.50%, indicated a large

portion of learners fell below proficiency

standards. This finding is similar to the
research by Ramful & Lala (2015) who
previously identified difficulties with applying
problem-solving strategies among grade 5
students. Further supporting this result, the
data in Table 8 pointed towards specific
challenges in adding fractions, graphical
analysis, and problem-solving. These areas of
difficulty aligned with the findings of Heffernan
et al. (201) who reported struggles with
graphical analysis due to challenges in data
interpretation and analysis tasks among grade
5 learners.

Table 9
Level of Proficiency of learners in Writin
Band of ) S Cr L

ripiom s wrvirs
speacihation Denor B Sample sire) sty

Write coheties 1outs with Celalled idess
Hand 8 Ane & GrOY CanDe 51 S50 00NN o

a

0.

o purpates ubmg umple vocabulary

The data from Table 9 showed concerning
results in the writing proficiency among Grade
5 learners tested. A substantial portion of 5%
scored within Band 2, which indicated that they

could only produce very limited writing with
fragmented ideas and inadequate vocabulary.
Another 20% fell under Band 3 who
demonstrated the ability to construct simple
sentences with basic vocabulary but lacked
elaboration in their writing. Only 15% of students
achieved Band 4 which showed the ability to
write with some limitations but conveyed simple
ideas with basic vocabulary. These findings
suggest the learners struggled with core
writing competencies. Their written work
revealed frequent instances of run-on
sentences, fragmented sentences, and dangling
modifiers. Although some students
demonstrated the ability to construct
sentences, a critical weakness was evident in
their focus on coherence and adherence to
proper grammar.

Several studies support the observed
difficulties with writing coherence and
correctness. The research of Smith & Johnson
(2018) revealed the issue of logical sequencing.
Students often struggled to organize their ideas
in a coherent manner which resulted in
disconnected and fragmented writing. This lack
of clear structure makes it difficult for the
reader to follow the intended flow of thoughts
and ideas. Brown & Davis (2019) further
explored the role of transitional words and
phrases in writing. Their study pointed out that
students often lacked the skills to effectively
link their ideas between sentences and
paragraphs. This absence of transitions creates
a disjointed reading experience, hindering
comprehension for the reader. Additionally,
Johnson et al. (2020) discussed inconsistencies
in perspective within student writing, causing
confusion for the reader. Maintaining a
consistent perspective throughout a piece of
writing is crucial for ensuring clarity and focus.
The study of Miller & Thompson (2019) aligned
with the observed challenges in limited
vocabulary usage in the test. Their findings
indicated that students often relied on basic
vocabulary instead of exploring more diverse
and precise language choices. This overreliance
on limited vocabulary can lead to unclear
communication and a lack of depth in their
writing (Miller & Thompson, 2019). Furthermore,
students may misuse words or phrases due to
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a lack of comprehension (Green & Brown, 2016).
This highlights the importance of vocabulary
development strategies to enhance students’
understanding and application of new words
(Green & Brown, 2018).

Jones et al. (2021) revealed additional
challenges related to proper spelling and
punctuation usage. These included issues with
verb agreement, verb tenses, word order, and
comma and apostrophe placement (Black &
White, 2017). Mastering these fundamental
mechanics of writing is essential for conveying
ideas clearly and effectively (Jones et al., 2021).

Moreover, DepEd endeavors to continually
provide quality education for Filipino learners.
To ascertain the quality of learning in basic
education, DepEd believes that assessment
plays an essential role in providing reliable data
to diagnose the educational system's sirengths
and weaknesses. For this reason, the
Philippines participated in the first cycle of
Southeast Asia Primary Learning Metrics (SEA-
PLM) in School Year 2018-2019, together with
Cambodia, Lao PDR, Malaysia, Myanmar, and
Viet Nam. The succeeding data revealed that
before the pandemic, results from the (SEA-
PLM) already indicated areas needing
improvement in these fundamental skills in
reading, writing and mathematics, (UNICEF &
SEAMEQ, 2020).

Horrre: Sonthens! Asia - Primary Learning Metnics 2019 Nutionnd Neport of 1hi
Fhihppanes

Figure 1
Percentage Distribution of Filipino Grade 5 Studenis in
Reading Assessment by Proficiency Band

Presented in Figure 1 is the Percentage
Distribution of Filipino Grade 5 Students in
Reading Assessment by Proficiency Band. It

shows that more Filipino Grade 5 studenis
belonged to the lower proficiency bands (Bands
4,3,2) compared to the average of six countries.
This means that about one-fourth of Filipino
Grade 5 students can only identify relationships
between words and their meanings in English,
the language of the assessment, which is also
the official language of instruction. The average
score of Filipino Grade 5 students in the
Reading Literacy assessment was 288 points,
falling within Band 3 of the SEA-PLM 2019
regional proficiency scale (i.e, three bands
lower than the highest proficiency band). In
general, a typical Filipino Grade 5 student can
read a range of everyday texts fluently and
begin to engage with their meaning.

Source: Southewast Asia - Primary Learmiig Metnes JUM9
Philippines

Figure 2
Percentage Distribution of Filipino Grade 5 Students in
Writing Assessment by Proficiency Band

Natonal Report of the

It can be seen in Figure 2 that a large proportion
(46%) of Filipino Grade 5 students belonged to
the lowest proficiency band - Band 1 and below.
This means that about 46% of Filipino Grade 5
students had limited ability to present ideas in
writing. They may be able to produce a few
sentences with very limited content. It should be
noted that, on average, only 30% of the students
across the six countries were classified in this
band. On the other hand, only 1 in every 100
Filipino Grade 5 students was expected to
belong to the highest proficiency band - Band 8
and above. That means that very few Filipino
Grade 5 students can write cohesive texts with
detailed ideas and a good range of appropriate
vocabulary. Only a small proportion (1%) of the
Filipino Grade 5 students (Band 7) was
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approaching the highest proficiency band.
Therefore, much work needs to be done so that
more students will belong to the highest
proficiency band in writing literacy. The average
score of Grade 5 Filipino students for the
writing literacy assessment was 288 points,
belonging to Band 2 of the SEA-PLM 2019
regional proficiency scale (i.e., one proficiency
band above the lowest band). Generally, a
typical Filipino Grade 5 student can produce
very limited writing with fragmented ideas and
inadequate vocabulary.

Souree. Southeast Aso - Prmary Ledrning Metrwes 2019 Nationa! Report of i
Pulmppines

Figure 3
Percentage Distribution of Filipinc Grade 5 Situdents in
Mathematics Assessment by Proficiency Band

The data in Figure 3 illustrates that only a
modest percentage of Filipino Grade 5 students
achieved the mathematical literacy skills
expected at the end of primary school. None of
the students were placed in the highest
proficiency band - Band 9 and above. Only 1% of
them were within Band 8. These students can
think multiplicatively and convert between
units. Other skills expected of them include
solving problems by adding fractions with the
same denominator and dividing a decimal
number by a 1-digit number, continuing a
pattern involving decimals, and solving
problems using many-to-one pictographs.
About 18% of the Filipino Grade 5 students
belonged to Band 5. The students in this band
should be able to fluently solve arithmetic
problems. About (24%) belonged to Band 4,
followed by 23% in Band 3. The students in Band
4 can apply number properties and units of
measurement, whereas those in Band 3 can

understand place value and scales of
measurement. Note that 18% or about 2 in 5
Filipino Grade 5 (Band 2 and below) students
were unlikely to correctly answer this item. The
mean score of Filipino Grade 5 students in the
mathematics assessment was 288 points,
falling within Band 4 of the SEA-PLM 2019
regional proficiency scale (i.e, five proficiency
bands below the highest band). In general, a
typical Filipino Grade 5 student can apply
number properties and units of measurement in
English.

The post-pandemic assessment reveals a
continuation of the low proficiency levels
observed in reading, writing, and arithmetic
skills among Grade 5 learners in Davao Region.
This finding is particularly concerning as it
mirrors the pre-pandemic concerns identified
in the 2019 SEA-PLM assessment which
suggests that existing challenges in these
foundational areas were not adequately
addressed. This persistence of low proficiency
scores necessitates a deeper investigation into
the root causes behind these learning gaps. A
deeper investigation into the factors
contributing to these low proficiency levels is
necessary in designing interventions to
effectively enhance students' literacy and
numeracy skills and ensure they achieve
significantly higher proficiency levels moving
forward.

Conclusion. This study investigated the
proficiency in fundamental reading, writing and
arithmetic skills of Grade 5 learners during a
post-pandemic assessment in the Davao
Region, Philippines. The findings revealed a
cause for concern, with all three skills
assessed - reading, writing, and arithmetic -
which  demonstrated concerningly low
proficiency levels. The mean scores in reading
and arithmetic translated to overall proficiency
rates below 40%, with a substantial portion of
students falling under the "low proficient® and
‘not proficient” categories. Writing analysis
further emphasized weaknesses, with a
majority of students (65%) scoring in Band 2,
which signifies limited writing ability with
fragmented ideas and inadequate vocabulary.
These results are concerning, particularly when
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compared to pre-pandemic data from the 2019
SEA-PLM assessment, which also identified
significant deficiencies in these foundational
skills.

This continuity suggests that pre-existing
weaknesses were not adequately addressed
and may have been exacerbated by the
pandemic's disruptions to education. Further
research is necessary to explore the specific
factors contributing to these low proficiency
levels. However, based on the current findings,
it is evident that interventions are needed to
strengthen literacy and numeracy skills across
all grade levels. These interventions could
include programs focused on reading
comprehension strategies, problem-solving in
mathematics, and improving writing mechanics
and vocabulary. Additionally, exploring a wider
variety of assessment formats beyond
multiple-choice questions could provide a
deeper understanding of student learning.
Acknowledging these learning gaps and taking
proactive steps to address them can help
ensure that learners are equipped with the
fundamental literacy and numeracy skills they
need for their future endeavors.

Recommendations. Exit exams can be vital to
the improvement of academic programs’ quality
and effectiveness. The result of the Pogst-
Pandemic Assessment for Grade 5 Learners on
Reading, Writing and Arithmetic provides solid
benchmarks for the Davao Region to examine
what specific groups of Grade 5 learners know
and can do in reading, writing and arithmetic.

The low proficiency levels in reading, writing,
and arithmetic identified in this study highlight
the need for interventions across all grade
levels within the K to 12 curriculums. While the
COVID-19 pandemic likely exacerbated pre-
existing weaknesses, the findings suggest that
a more comprehensive approach is necessary
to address these fundamental skill gaps.

This study contributes to the growing body of
research on the pandemic's effect on
educational attainment and underscores the
importance of evidence-based interventions to
support student recovery. Thus, the researcher

finds the following recommendations relevant
and urgent:

1. There is a need to strengthen intervention
programs in reading, writing, and arithmetic
across all key stages of the K to 12
curriculums.

2, For exit assessments, a wider variety of
assessment formats beyond multiple-choice
questions may also be beneficial to provide a
better understanding of the students’
learning.

3. An in-depth analysis and utilization of
assessment data could be strengthened,
including field-level monitoring, and
research to continuously inform program
innovations and ensure interventions are
evidence-based and effective.

4. Establish a robust system for ongoing
assessment, monitoring and evaluation of
student progress to identify areas where
students are struggling and allow timely
interventions.

5. Engage parents and the community by
providing resources and support for parents
to assist with their children’s learning at
home.
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