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1aravan at ipabanggit ang umpisang tunny rife.

4. Pagsamahin ang tunog ng katinig at patinig na diti

Halhi:Imbea:fwa:.     /al   /ml   /ml   liBr\1   lad

lad    lad    lad    /al    lad

/nd + lad  -"

REtong

rig upang mahabuo ng salita.

ang nahaong salha FTgivfatapas basahin its Bang mabili

as nito. (rna-ma= mana}



7. Sa prm

talafa

tr   lrul      lal      lal

/mf    /m!    Imf    Imf    /m!

lad     !al     lad     lad     lad

lsd    I al     lsd    [st     w

Pantig

C. Pagbuo ng Salha

sasarm

-a

rmrfurmana sa+saesasa              a

matsarmasa                sat.ma=sama

rna+satma=nasama

hfro sasama

Mrisama sasana

Sa ana

gun8ugap

1.  hfasama sasama sa

2  Sa amasasama.

3.  Sa mama sasana.

Aasa sa ama.

5. Aasa sa mama.

sarfui"rssana

arm qBarma

sa rmarna



EJEasbuQ ng Talata

Sasama

........... _...„ .,..... „._§a ama.. sasaqua.  Sa mama sasama. .Rfaapa, sa,.aqua sasama.  Sa rna

sasama.mama, Aasa sa ama. Anna.sa. rrrama. .Maqua...ama sasana. Sama-gama

mama.ama, Ama. mama gama-sama.

Sa&utin anfl mga tanong:

I. sino sa Dalasav mo ang sasama?

2. KaninQ siva sasama?

3. Sa palapay mo sinursing_ pa_ ang_±asama!

4. Ikaw. sumasama ka bea_ hand_-hanino?

5LJ±a±Ei±j±iedapar±±±mamaJEI±agisaai±saaiflgL?

8.. Ituro ang irastong: pag}qalrasulat pg..bawat lctra nang naaeyqn spr wastong._prqsesQn

Bagkakasufat nfl man ito.

25JQg

26. Vv

27- Xx

28. Nfi

13.   Nn

14. Gg

1 5. Rr

1 6. Pti

1. ire

2.Aa

iifr._
4.Ii

5. cto                                                    i7. Ncin£

6._ Ee                                                             18. I)d

7. Bb                                                       19. Th

8. Uu                                                    20. Ww

9. Tt                                                     2L Cc

_ng..~_Jj

23. Ff

24. Zz

-10. Kk

1 1 .  LI
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FRY'S INSTANT WORDS

FRY'S  INSTANT WORDS*
FIRST HUNDRED

Wordsl -25                Words 26-50               Words 51 -75             Words 76-100

Was
for
On
are
as
wl'th
his
they

at
be
this
have
from

Were
We
when
your
Can
said
there
use
an
each
which
she
do
how
their
if

Common suffixes: -s, -ing, -er, -ly, -est

vvill

uP
other
about
out
many
then
them
these

would
make
like
him

number
no
Way
couid
people
my
than
first
water
been
call
who
oil
its
now
find
long
down
day
did
get
Come
made
may
part



FRY'S INSTANT WORDS

Wordsl01 -125           Words 1 26-150           Words 1 51 -715           Words 1 76-200
Over
new
sound
take
Only
little
work
know
place
year
live

Very
after
thing
Our
just
name
good
sentence
man
think

Say
great
where
help
through
much
before
line
right
too
mean
old
any
Same
tell
boy
follow
Came
want
show
also
around
farm
three
small

Common suffixes: -s, -ing, -er, -ly, €st

set
put
end
does
another
well
large
must
big
even
such
because
turn
here
why
ask
went
men
read
need
land
different
home
uS
move

try
kind
hand
picture
again
change
Off

play
spell
air
away
animal
house
point
Page
letter
mother
answer
fourld
study
still

learn
should
America
world



FRY'S INSTANT WORDS

FRY.S  INSTANT WORDS*
THIRD  HUNDRED

Words 201 -225          Words 226-250          Words 251 -275          Words 276-300
high
every
near
add
food
between
Own
below
country
plant
last
school
father
keep
tree
never
start
city
earth
eye
light
thought
head
under
story

Saw
left
don't
few
while
along
might
chose
something
Seem
next
hard
Open
example
begin
life
atways
those
both
Paper
together
got
group
often
run

Common suffixes: -s, -ing, -er, -ly, -est

i in porfa n t                   miss
until
children
side
feet

Once
book
hear
stop
vvithout
second
late

idea
enough
eat
face
watch
far
Indian
really
almost
let
above
girl
sometimes
mountain
cut
young
talk
Soon
list

Song
beino
leave
family
it's



WORD READING SCORE SHEET
Use any one list of words

Date:

Date of Birth:

Name:

Recorder:
Record incorrect responses beside word

TEST SCORE:

STANINE GROUP

LIST A                                                        LIST B                                                         LIST C



THE DOLCH'S WORD READING TEST RECORD FORM

Name:

School:

Age: _years
Boy & Girls

N umber comect

Equivalent Age Band I
months   Class:_  Norms used Boys GjnJSH

(Circle one/

to is uP for big

he at One my run

was some day your come

his she there Were wet

have better SO just got

Or thank now cold had

pretty yellow Seven please always

sleep never today before many

know eight together from because

funny wash Only Cany little

around brown again myself into

would going after start laugh

about every away keep open

small under stop Very down

upon found made wash these

black bring Came Over three

went show think their light

both make write good ride

jump brown much work glow

before which said blue pull

wish clean play done Once

that shall draw show does



Reading and Development

Lcaming to Read

Phonies lnstTuedon

•    Define what phonies is all about;

•    idendfy different approaches  in toactiing phonies;

•    Demonstrate skills ill teachinglleaming phonies.

Welcome to the world of phonies.  This module will unfold the different theories and

principles in teachingneaming phonies.  This can serve as a crash course for
neophyte and in-service teachers to better understand the theories, principles and
techniques in phonies instruction.  The module starts with a background check,
infroduction, and then goes on wth approaches, strategies/activides and ends up
with a knowledge check.

Background Check

Write your answers on the space provided before each number.  After answering all the questions

below, just keep your answers with you and then keep track on the information as you go through the

course.

1,     lt teaches the relationship between letters and sound in whtten form,

2,   Write TruofFalse.   Phonies instruction has an impact on both reading and whting.

3.  Agree/Disagree.  Phonies jnstrudion is most effective when it begins in preschool

or even earlier,

4.  Which is an approach to phonies instruction?

a) Children leaming the letters or letter combination that represent sounds
b)Children using word parts or families to identify unknorm words
o) Children learning to segment words into sounds and witing letters for

these sounds
d)All of the above

Introduction

A§ you may have noticed phonies and phonemic awareness are interrelated.  Phonies relies heavily
on a reader's phonemic awareness. The reader must not only understand that \^rords are made up Of

phonemes (small  units of sound);  s/he must also  know a number Of phonemes.  Since  a reader's
primary  phonemic  awareness  develops  through  speaking  and  listening,  most  children  come  to
reading with many phonemes stored in their `knowledge banks'.  Phonies instruction connects these

phonemes with whtten letters so that they can transfer their knowledge of sounds to the printed word.
This  is why  phonies  instruction  is  an  important component of early  reading  education.  Without  an

understanding   Of  the   relationchip   between   letters   and   sounds,   reading   cannot   occur.   This

multifaceted  connection   between   print   and   pronunciation   is  an   important  component  of  any

instrudional ram  in  readin because it rovides readers with tools for disooverin new witten

eRcading Manual Module _ Lesson Page 1 Of 20
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vrords.

The goal Of phonies instrudion is to help readers quickly determine the sounds in unfamiliar written

words. When readers encounter new words in texts they use the elements of phonjcs to decode and
understand them. This has a strong impact on the reading abilities of young children, Research has
shown that those receiving  phonies instructions in  the early grades make algnifeant gains in  their
reading comprehension and spelling abilities and moderate growth in oral reading skills. At the upper

grades, phonies instruction has a positive impact on the reading abilities Of low achieving students.
These groups Of children showed gro\Ath in their abilities to decode and spell new words.

The  purpose of phonies instruetion  is to enable students to  understand  the  relationchjps between
written letters and spoken sounds.   Phonies instruction produces the best results when letter-sound
relationships  are  taught  in  a  clearly  defined  sequence.  Instruction  must  include  the  letter-sound
relationships Of both consonants and vowels.   The simultaneous presentation Of both written velds
and sounds has proven to be effective in improving children's decoding skills.

What is phonies?

Phonies is the connection  between sounds and letter symbols.  It is also the combination Of these
sound-eymbol connections to create words. Leaning to malke that connection between the indMdual
sounds that each letter represents and then putting those together is essential to understanding what
those  printed  symbols  mean.  There  are  a  number  of  ways  that  phonies  can  be  taught.  Each
approach allows the reader to use phonies to read and loam new words in a different way. Phon.us
involves teaching  how to connect the  sounds of the letters or groups of letters.  For example:  the

sound /k/ can  be represented  by  a,  A or ck spellings  and  requires teaching  children  to  blend  the
sounds Of letters together to produce approximate pronunciations Of unknown verds.  It is a widely
used method of teaching to read and decode vrords.

How is phonies instruedon different from phonemic avereness?

These may seem like the same thing,  but there is a subtle difference betvreen the tva.  Phonies is
used only in whtten language because it involves letters. Phonemes are sounds only. While they can
be represented using letters, they can also be simply the auditory sounds Of words,

Phonemic  awareness is closely  related  to  phonies  because  both  involve  the cormectien  between
sounds and words. Phonemes are most often learned before a child begins to read because they are
centered  on  the  sounds  Of  language  rather  than  written  vrords,  while  phonies  is  the  connection
between  sounds  and  letters,    The  very  core  Of  phonies  lies  in  the  alphabet.  In  order  to  master

phonies a learner must master the alphabet

What are the approaches in teaching phonies?

1.     Synthetic Approach

Synthetic  phonies  builds  words  from  the  ground  up.   Readers  connect  letters  to  their
corresponding phonemes (sound units) and then blend them together to create a word.

For example:

eRcading Manual Module _ Lesson _ Page 2 Of 20
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If a reader encountered the verd  "disff and did not recognize it, s/he would sound out
each segrlR]iNitof tlirreivroind(|a|  Ill  N  lsr)

and then blend these sounds together tQ say the entire word.

alls- -_- -
at's

Animde the movement of the
lines

Children  learn  how to convert letters or letter combinations into sounds,  and then  how to
blend the sounds together to form recognizable vrord§.

DO this:

Prepare a lesson using a synthetic approach.  Provide several
exercises. Post your work.

2.     Analytic Approach

Analytic  phonies,  on  the  other  hand,  approaches \rords from  the  top  doom,  A vend  is
identified  as  a  whole  unit  and  then  its  letter-sound  connections  are  parsed  out.  This

approach is especially helpful when a reader comes to vends that cannot be sounded out

(such  as ttoaughr  and "light")  and  reinforcement of sight words.  Children  learn to  analyze
letter-sounds relationships in previously learned words,  They do not pronounce sounds in
enlalif,n

DO this:

Prepare a lesson using Analftc Approach.  Provide several exampbe and cife
straifegyviles on how you can best infroduce words that cannot be sounded out
I.Ike: nkyht, brighk bought, de.  Post yourwork.

3.     UsingAnalogy

Analogy phonies uses familiar parts of words to discover new words. When applying
analogy phonies to the word ffstunq a reader notices that the second half Of the verd i§ the
same as other familiar words ("sun" and fun"). The learner can then apply his/her
knowledge Of this phoneme to easily decode the word. Children learn to use parts Of word
families they know to identify words they dont know that have
similar parts,

For example:

they   are  taught  to  recognize  that  the  rime  segment  Of  an
unfamiliar word  is  identical  to  that  Of  a familiar word,  and  then

blend the known rime with the new word onset, such as reading 8spike" by recognizing that
`-ike" is contained in the known vend 8bike,» or reading 8stop" by analogy to "pop,"



4.     Phonies through spelling

Phonies through spelling, Children learn to segment words into phonemes and to make
words by witing letters for phonemes when using a paper and pencil.

This can also be done by using a spelling chart.

Preparation:    Each  child  can  prepare  a  spelling  chat  like  the  illustration  below.    There
should be at 3 sets per letter- two sets should be in lower case while one set should be in
upper case.  Use two+color distinctions- one color for the vowels and  another odor for the
consonants.

Use:

1,     Instruct each child to open their spelling chat.

2.     Say  this:    "We will  have our spelling  exercise.    I  would  require you  to  sound  out

each letter as you spelt the vrord».
3.     Make sure to use the upper case and lonrer case properly. q3eview its use.)
4.     Go around while the students are performing the spelling task.
5.     Monitor performance by checking how many got it right.

6.    Let students return the letters they have used in its proper place by saying:

"      Let      us      do

housekeepingo

7,     Let   them   call   out

the  sound  Of each

letter as they return
each   letter   to   its

proper place]
8.     Continue             the

spelling          activity

until   all   the  target

words are mastered.

Aa  Ee  li  Oo  Uu Spellfng Chart

Bb Cc Dd Ff G9 cat
Hh li  Jj   Kk  LI  M

Jet
Nn Pp Qq Rr Ss Tt

vv vfro ytx.vy H

9,     Make this learning activity fun rather than as a test.

10,   Do this activfty with whole groudysmall group or dy individual.

Note:  lf students are progressing, shuffle the anangement Of the letters.

DO this:

Prepare a spelling tsson.  Your targct words should be aligned with the
competeney being developed.  You can use a story, poem or any text in

your lesson.  Post your work.

5.    Onsetrime phonies

eReeding Manual Module _ Lesson _ Page 4 Of 20
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An onset is any consonant presented bofore a vowel in a eyllable,

Example:

ln the word gstarisu is the onset.

A rime is any vowel and consonant(s) following an onset.

Example:

|n Bstar/ar/ is the rime.

While ttstar' consists Of only one Syllable, it confain§ four differ^ent phonerne§: /9 AV /al /I/.

Children learn to identify the sound Of the letter or letters before the first vowel (the onset) in
a  one-syllable  word  and  the  sound  Of the  remalning  part of  the  word  (the  rime).  Each

eyllable is made ap Of an onset, a rime or a comhinaton Of both,

Animate flip book on onsetrime using the example above

DO this:

Prepare a lesson on onsctvime in teaching phonies.  Present at one
innovative instructional matchds to be used.  Post your wock.

It is important to develop balanced programs of reading instruction whieh  incorporate and
intsgrde phonies skifls. Phonies instruc6on may be provided systematcally or frodentalty. A
systematc  phonies  approach  is  one  in  which  a  sequential  set of phonies  elements  is
explieidy faughL  Sysfematc phonies instrudion is only one component of a total reeling
program   and   should   be   integrated   with   other   reading   instrudion   in   fluency   and
comprehension strateg ies.

Systematic phonies should be taught in an interesting, vibrant and creative way. A phonies
instruction plan should include:

•     teaching letter-sound relationships explicitly and in isolaton
•     providing  daily opportunities for children to  practice  leifer-sound relatonships and

reviewing previously fought letter-'sound relatonships
•     providing  opportunities  for  children  early  and  often  to  apply  their  knowledge  of

sound-letter  relaGonshipe  to  the  spewing  Of  phonedeally  spelled  \rords  that  are
familiar in meaning

•     helping  children to  use phonies skills  accurately and fluently in their daily spelling
and reading activities.

Suggested activities for checth/e phonies instruction

eRcading Manual Module _ Lesson _ Page 5 Of 2o
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A  number  of  activities  can  assist  educators  in  delivering   sequenced   phonies  insfroction  that
encoLirages  students  to  construct  knowledge  about the  relationship  between  whtten  letters  and
spoken sounds,

Aedvify 1 :  The Alphabet Tree

This activity will develop the leamer's knowledge and skills in recognizing the upper and lover case
Of the letters integrating the letter names and sounds and aphabetizing.

Procedure:
1 .     Prepare a template (a tree with all the boxes provided in the leaves).

2.     Instruct students to fill in the squares with the upper and lover case letters.  Begirming with
the first box, ask students to name the first letter Of the alphabet. Once the letter has been
named, wile it in the box.

3.    Continue pointing to the squares and  asking students to name  the ned letter.  Once you
have three or four teitters on the overlay, go back to the beginning and ask students to name
the letters.

4.    Contjnu© to add letters and review until the tree is complete, Once the tree is complete, you
can  point to letters randorrty and ask students to name the letter,  For further extension,
have students name the sound the letter makes and a \rord that starts with that letter.

5,     Erase some Of the letters on the overlay, particularly those letters you've recently fooused
on. Ask students to tell you the names of the missing letters. Invite students to come up and
fill in the missing letters on the overlay.

DO this:

Prepare an alphabct tree,  use it for your lesson. Posit yourwoik

Aedvity 2 - Block Game

1 .    Request the leader to explain the desired pattern the group needs to complcte using the
block cards.

2.    Let the leader call out words that can be seen in their block cards,

3.    Ask the players mark the sectfom on the block cards that coITesponds to the \rmdssaid out
loud.

4,    End the game when a group completes the desired pattern.

Activity 3 -Word Seareh

This activity enhances thinking skills Of learners.    Learners will searoh for the given irords

from the puzzle chart,

1.     Give each group a puzzle card.

2.    Instruct them that they should be looking for the desired word/s either horizontally,
vertically or diagonally.

3.     Have them cirole every word they find,

4.    As soon as they found 5 velds, they have to clout their magic word.

eRcading Manual Module _ Lesson _ Page 6 Of 20
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Aed\rty/ 4 -Word Making Relay

Word making relay helps develop the spelling abilities,  and vuriting skills Of learners.

1.     Have each group form a line at 1  meterfromthe board.

2.    Let the game leader say a word to be spelled. The first person in each line hops up
to the board, writes the word, and hops back to the end Of the line.
The group with most number Of correctly spelled words wins the game.

Aedvify 5 - pched ueh

This game helps students to build their vocabulary as they learn the letter names and sounds,

1.     Provide each group with two sets of cards. First set should all be pictures while the other set
should all be word cads.

2,     Instruct the  group to lay  down  the  picture  cards on  one side while  the word  card  at the
other.

3.     Give each group around 2 minutes to match each picture with the words in cards.
4.     Go around and check if they have matched the pictures and words corrcotly.

Aedvity 6 - The Word family

1.     Introduce the vrords, one column at a time.

2.     Usetheflip book.

3.     Place a consonant sound and the left side of the flip book and rime at the right side.

4.     Show example:

5.     Introduce the following rime: ath ct, it ot, and ut

Following are sequence irt introducing  the Short and Long Vowel Sounds

•     Shorteverdfamily

not-------

•     Shortawordfamily

eRcading Manual Module _ Lesson Page 7 Of 20
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y`Ti  #¥             -`¥#

cat fan rag dad h )1,-__`-.=-f£--,e-`}

++1

--Ffi---          -=-            -=hat=___-=-_-_=_ImatEa-------,ffl,--`==-=--=---I-- -ri--an--=-----==pan:`---i-----====`--z-`-ran_---inn--------=vafr-=-==-``\=--`-= --fag,Wag-------=----=had------I--Jet--_I=_=_matpadSad-.---=

+¥

satvat•      Sliortivrordfanily-bit--------=-i----=----biii=     ,------------

big -  --    -        -==  -
-dip-------=- __=bi=th

---,-it

is..---,¥

hit,Iii___p#=sitwit, pinsin+--fror------T--I---wh
Lpig   ,wig

I        P-----=-=-==---^,ipripSip--=-----i=-==+tip

hillndpMlsillwill

eat ,,totc-gce-     --       --     -hot-lot cobrrtob      --rob----         ===    -----`,sob cop-hop--mop<-L      -=--_rmL__top- dogfog--hog=              ---      --=      -     --=,08---.==--===_=i OX`-bo+fen-

potrut      ____     _-        ___i_:

tot

•     Shortuvrordfamily

orb u uo gum |=ti_
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•     longo

bone

cone

stone

tetryhone

joke

broke

fuse

muse

amuse

excuse

perfume

The following shows the sequence in teaching the C®nsonand BIends

Words with consonant blends

Initial:
•     Avblendswh/ctinife
•     /rf blendswithAVin§Ea±
•     /stblends with AVin §±eGm

Final:

o    /suasinQgiv
o   /mp/asinjrm
o    /It/asinRE

•     lblends
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